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Abstroct

| mialling in the e=Rnoi + e F I e i
Lgpelling/in he SCAGC) SYsiER NOE becomeé URIessVad £o

among tecchers aad students. Hence, it hos become @ r2

3

i ey AN | k '] e P o % g T I
schoal system such Chol g2 0l positive or REgGIUVE,

fulfilllng prophesy has on ghect on Guahity el 52
lgballed. When lobeliing i5 positve, it is gtz o
studsnt, while I negative, it lagds to refection af wel
avaid the teqcher’s expeciation. Thus, lopsiing which s
curricLivm In this pesgect mokes pecoiz 10 Iniars gise t
negative fukels bacouse it significantly 55200 %3
thersfore, reveals thov tagchers, stuclanis, |
chould indeed aveid lapeliing in crdep o fmorave e cha

as quality of life of students, :

Key words; Labeding, salffulfiling prophecy, school, teochercs,
students.

" ntroduction

School is an integral part of the sociaty and it Ralds a very prominent role
iin the society. Marrish (1980) views the school as an institution sat up for the
urpose of sodialisation and cultural transmissicn, In olner werds, school helps
n socialising the child and in transmission of cultural vaiues.

- Maoahand Sadiku (1938) define the schecl as a social institution establishec
ispecifically to socialise the youth, The school can therafore te seen as an

“iinstitution where l2arning sctivities take place, since it halgs to scelalise the

thild. Learning activitias in the schao) take two major forms, Tnese are awert

jplanr.ed curriculum) and covert (hidden curriculumn).

= The term “hidden curriculum” means all those things ths pugll learrs in 2
schoal which are not on the time-tatle or arranged for them by the teachers,
Tnese are things that could be learnt from his/her classmatas or through
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i fldy 255 ot i asamine thatmoact of
gont reaption of the laball=d which s our-hiddencurrdetium
lcovert Curriculum), Orukelan {1380} stresses that hiddan  curriculim i

it includes varied engagements like teasing schosl
by seniar ones, labeliing, lzarning ta hata
|earring ta sneak out of the school befors

unplennad curriculum,
mates, bullying junicr studanis
pAathamatics, learning to Iike history,
closing time, gossio, learning o date male or famala friends. .

Lzballing is part of hiddan eurrlculum; iTis nota j’.":ZII'InﬂIIj |:1.'..'f|':LI|L|E‘:"| but s
saldomiy used by school matss or teachars to dapict a particular men.r! nz. For
instanca, studznts and teachers may label a student as a “grammarian’; this
may ba as a result of test scoras of the students in English Language. Other
gxamplas zrer OmMo teacher’ (Teachar's favourita), Chike Obi {very good at
ﬁ,ﬂeth;ﬂaxlcs]. ‘Efike’ [always swudious) anc 3 oA Bist {1877) submits that
Izhelling takes place a5 a resuit of diverse variatis al gl ;
lanzuage natierns among others, For instznce, 2 studant may be labelled as s
“taacher’s child
interperscnal ralaticnship with the teachsar
125%) stressas that some peopie are lahelied
professions. _ |

Laheliing or soclal resction theory &5 s a5 the fi=ld of sociology of
sducation 5 concerned, is part ot hidden curriculum - it is an unplanned
eurriculum which 15 usually usad In schocls to ‘stismatise’ some stucents as a
yesult of their social class, physical appeaancs, test sCoTEs, rau:le, se¥, languaze
paiterns, iheir parents’ professions as welk as thelr religlous beljefs. :

anm and Harold (1981) assert that the schooling precess reveals the
everyday social behaviour of teachears and students inlschnnls. This connates
that an the issua of school labeliing, teachers’ participation is not exempied. :

An interesting refinement of lzbeliing or social reaction theory was
intradu ced in 1964 by Erving Goffman. He further explained that peapﬂle razch
differenitly to those 5o stigmatised, and maore often than not, the IE'I:'II:tII.‘.II'I has_
no basis In logic. in view of this, Schaff {2010)pasits that when cne ]s Iahe1ed,.a
one losss face and gains smbarrassment, shame or humiliation which means:
that th ere is a social emotional element in all human contact. : e

L8 belling theory cr social reaction theory puts fnrx‘nrarrll twn} guestions: {E!I
How is deviance socially produced? and [2) How does labelling Iarfect a persunr&
latter benaviour? It Is the ‘emghasis on the proceis of defining 8 .rper_snM‘
behavicur that has given this approach itz name. Labelling comes into US2:2
througzh the interaction hetwesn the person who commits tha act_and t:iﬁi__
who respoand to It {Becker, 1963). Also, tha kEﬂl,f rpnlnt in labelling 1.5_ ;,;
declaring semeone deviant may result in & seli-fulfilling prophecy and thu.m\: :
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clziss, test scores,;

' of his/her tast scores and
A of this, Omokhocton (1387,

on the basis of their

this may De a3 & 5Lk

I

parants’

+ghjactives and locks up for & Larg

S the activities scheduled an the time-takiz
o teach, wha should teach and how to teach {methodalogy).

achievemant cf students?
{ of educ
can have-such an adver

tlon either formal, informal or non-formal, isbzlling
2 effect on the tabellzd which will sventually affect
gre's life chances as weall as quality of [Ifz of the siudent,

Rosenthal and Jacobson (198E) arguz that feachers hold certain
expectations of the students which bzcomz cperatlonalisad within the
classroom to produce what the tsecher had initially assumed,
Furthermora, Rosenthal and Jacobson [1992) argus that hiased expactancies
can significantly afect reality and creste seif fulilliing prophecies in the
activitias of the studants. Thus, Omakhodion (1988) posits that

50 @5

nat labal
belief that the deviam

transaction beatw

ing Is
=
00 etimes called the transactionsl I|‘IE..F'}' with tha

IStics

135 the characts

of 3 n cne gerzon and

carticuler behaviour s "devignt” ke

Labelling and the Curricllum
Everyday, human beings en

the goals, ohjectives and 1tz

b hsomes
industrialist wlil look for faasibiity f

study

5 running course” or “run away", In other words, It s 2 course to ke
"before the attalnment of a geal.
iskemere and Cooksey (1980] view curriculum as the knowladge taught in

+school lessons or included in some other way in the tirmz-table. Thus, the term

‘currizulum is the embediment of planned experiences of the scnoal. Thesa ars
with specific tima; it Indicates what

In the school, hidden curriculum ssldemly takes; p'ace coth teachers and

t students learn from ane another and such learning are unplanned unlike the
Sofficlal curricutum of which learning activities have besn tailored, planned and

structured, arganised and controlled,

Labelling

- In the classroom, a lat of things happsn - pupils talk, pugils listen, puplis
take decisions, pupils precuce writien materials for themsalves and fer
teachers, puplls work in groups, pupils laugh; indesd different kinds cf
kehaviour takes place in the classteom.
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gaEnl al

Adisn

Winz. For inst suecess in a8 Far DL :
15';'”2:"5?::-:'“‘;;”;;!-: nd he may develap ir.tareist._in I.I x'hereaia:::rﬁm
akzyviour may ka descrined 83 negative k=haviour. T.n J rer::faftro_a LD_: fou
vat leads to somMECNE auc-',fj'mg.'w'uthdrax-ar'\ng.or ;r.n-fa.r.;., a-..;-,-t,- .:ngmi_]k;"ﬁ*,a_n
to respond Favourabiy 19 somecne of semething I wigw OF tNs, di

hic <1y b eixls
3 e o i o F ok rentyaes Wwh ch fﬂﬂrl na I'J'?J:--'..-'E
(1958} describes |apaling as the creation ai = Braoty

or negative. ; ar reb i b fahen taachers
soeording te mosantnal snd lacobsan (2003), lakeiling 15 when teachars
Lo 1iig LW =] % 1 nll'._, h-:-]l -"_'“l.L'. [h;_.,. E!C_; wihen
pxpact stugEnts 1o do well and show Inteflecis Erow J
ER L . Tl ST - g
teachers do not have such expectations, performanca and growih arg r:.ht &5
= iR = LA A cmalimr OF W e he
amenleacect and may In fact be discadraged in @ numbar of ways'. Tha

fr=

: il et T A Iy lafluesce tha
srchars furthar gxplained that ouf gxpattatjens st i

na
- *

3 + ericln 3% foothallers as wWell 85 stadants Inour
performance o people sround us, such as footbaliers a

1

fors s _ e of bahzyiour studenss’ exhibit be
=t o =fitions thareiors snow e kind of behavinuf : :
o d 2finltions ther 5 e e

' s as fae as the field of sacd
poing labelied, \ahelling, Bs far as ta& TED i i s
r;*r--n:-rne-:i is part of ridden curriculum - It 15 ynplannad cl,.ncu.u:.. lcovert
e : I Tati =i i a entd o
curriouiur) which i sedomiy ussd o cchools to ‘stigmatise s0me stuh-in 3 i.sa
result of their benavieus, social class, physical apeearante, Fezt.-:u-alﬂfuiﬁ_?
sn:{- .I-ar'g‘.sagﬂ pattarns, ghalr parents nrofession &3 Wal 35 thelr religious beliels
{F..isi, 157 7; omekhodion, {oag; Bluhm, 2012}
Labelling Theory » i } )
L"hiliinﬂ theary is well roated in the Chicags trzdition of Maad, |hcn~_:s
¥ .
and E1'u|-r|mepr as waell as the wark of Goffman. Lzhalling thecry atiempts ta

focus attention from those engaging In deyiant behavicur 10 those who make

the rulas that design certain man and wnmerll as deviantis i SR
Lzb elling theaory strecsed that ong coutd not understan g
=

terms of the behavicur of deviants alone but that such acts tf:nd tlhen':elveﬁ t: :
full soci elogical analysis anly if and when itis realised, just like all ather sociE .

acts, th ey involve Interactive relaticnships.

furthermore, lakelling or sccial reaction theory wds dex%lope:dh1netr]1le :
10505, andits rools £0 back to ear'ﬁersymtc‘.ﬁcinteractmmst studies of juvenig |
s mlisd

delingLazancy. T2 karapel and Halsey, {1577) labelling thaory 15 uiewel:'i asd:lr;
1ntlem-::tr|~.re process between those who violate a narm (or who are balieve

& el 3
have d ane s0) and others who interpret and react 10 the acts 1.” tth.E;nhE;;]é_ :
Waorslesy (1970 views lakalling theory asan atiermpt to determing Wihich P -

=]

$ b t A=
are, 2d which are nat acting in accordance with its rules.

Joon [1981) argues that lzbelling theery attampts tq fill the ga1p by ii;]:]lﬂi :
on thes process of creating rules and judging the pehaviour of othars @
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(giFg 8 2 o
s SEelEAT 20 I s
{ Fathars lggsi it asoeviant
B ] kit o 1R YD) V] o b o I e
{aralzmizas (2003 expialns that lakalling

Wil

the possthle effects of teachers’ definlticns of pupils. Furthermere, it halps to
[ gqplein negative definitlons applizn to individuzls who are'seen to deviate fram

ba rules. In view of this, Omokhedicn (1596) argues that fabzliing theory is 2
sheony which is sometimes called the transactional thaory with the belisf that
¥ the devlant benaviour has the characterlstles of 3 transactien between the
daviant person and another or others. Omokhodien (1525} explains that &

particular behaviour is "deviant” becausa it has bzen cefined or labsallzd by a
group of pecple In the society who have thair dad

sracegnised; Jon (1831)

v cartaln things

Grola rESEOn o

eiplains that labelling theory allows us to une

Taachar's Expectation

Cinca the piblication cf Aygmoi
|gcobspn in 1328, there has te
fulfilling proghecy”. Al
- ernerged sasgin
= hold certain expacta
- within the clessrocm :

achizve tarcugh the academic performansge of the stucanis.

The origin of teacher expactations have pean attributed to such diverss
variables such as social class, physical appearance, conirived test scorss, sex
tace, language pattarns anc school racords, of which the lakelling approacs
_aliows for an examination of what indeed is happening within schoaols as part of
. hidden curriculum; since it will affect the guality of life of the learrars, be il
pasitive or nagative.

' Scimecca (1580] sxplains that teachers’ expectaticns are centrec or
dgmant teachers make about students. The teachsr estabiishes the rale cf
social reaction thecry of the classroom; students percelve this rele, act out the
tola of labeling (Hidden curriculum), In esserce, the teacher gssigned rals
Cthatomas a self-fulfiling prophecy’. For instarce, the "gooc” student is ons

who listens attentively to tha teacher, does not dsabey or disturb the teacher
or class, and is always receptive to the teacher's instructions, Cbhyiously,
Uteachars make value judgments aboul studaats quite early, sometimes w.th
Sfhe first wesk or manth of the year and en tha basis of such factors as
ntzliigent Quatieat (10} and persenal appearancs,
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geodamic expestations f

Mare than half of the teacher's qusstion £ that minarty
students gre pot odequately pregored to tcke gdvance goodsmic
coursas.  The findings 50 troubled the country's top schoal

adminisirators that they labalizd the studies “confidential” and gsked

school boord mambers nol 1o discuss it publicly.

Basically, teachers are engaged In a ferm of labellinz behaviour. The
lzbaling or socizl reeciion theary which criglnaily daveleps in the stucy of
crlne and deviznce 5 A0 sxtrernely uszful davics for identifying indlviduals whe
do not adapt themsslvas 10 the accestable bshavicural nerms {rules and
resulaticns] <f the dominant group. However, Good and Erophy [1873)

exglzined the proczss within he classropm a5 follows: “The tagcher exgecl
speclfic behavicur ond sohisvemant from particular students”, Basad on these
rent expectztions, the teacher tehaves differently toward different

apts, The teachar treatment informs =3ch sudant what bzh rand

achisverent ine teachsr xpedts from the studant and this invariaty afiects

students’ self-concept, achievernent, matlvaticn, performancs ang tavel of
aspiration and perhaps, quality of lifz of the students. In cther words, if the
teacher's behaviour is consistent for a long time and the studaent dozs not
asiet or change It In some way, it Wil tand to shape his achievement and
behavisur. Forinstancg, high axpectation studants witl be lad to achizve at high
levels, while the achievement of low expaciations students will declinz(Graf,
¥oeszegi, Pesandorfer and Gettinger, 2012].

As the lzbelling or stigmatisation of such student grogresses, the stucent's
achievement and behaviour will conform more and mere clasely to that
griginally expected of Rim.

Labeliing Perspective in Schools

One of the earliest applicat'iuns of lzhalling parspective to schoaling Is
paron Cicoure and lohn Ritsuse. Cicoure and Kitsuse investigated the process
by which students come ta ha defined, identified, classified and recorded in the
categories used in their high schoal records. The results of the researchers
revealed how definitions and pracadures are given to students diffsrentiated

and labell ed az:

“college marteriol”
“ocademic prablem”
“troubla makers” and 5¢ an.
Cleowre and Kitsuse [1980) concludes that schoal counsellors’ judgement
of studeryis on the basis of a student’s biography, social class and social type

are even more important in predicting schocl achievement than the student
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E 12eTed 12-.1'.I|-5;?icf'!".Ti'l
§ changes were also obzerved, Finally, the 12achers rated the ‘spurters’ &5 wall
‘-LE"ﬂ.Ed T.n{_.__l 'I - I.. r ) e A T o '-' 3 =
L;fl. *r;]' |._, 2 |-|.3|'.:1:tha..1,r curious, mare abpesing and generally. betier
adjustes than the ‘bleomers’. In view of this, Rosenthal and latobsan

reluded that ta SXpe jonsz & signifl 2 ) atio

g.;.rl.. d t],"l._l:hacher expectations play & significant role in the educational
gchievemeant of studants.

Simifarky, Rist [1977) conducted

teacher expectations and socia! interacticns

el

gxpectations of potentlal academic ped
& students. He labelled some students 1o |
& |earmers”. The result of the reszarch showe
‘taacher's Yidsal type' of successiul child
i slow learner”, hefshe has na option
e o

per;ormancs (Risy

5 Why Students and Teachers Engaze In
= N . !
Lzbelling is used to assess siudenis’ sczcemic perisrmar

AT
e

trajlae o=
deular stedens

srademic performances: Here ars some of tnenu

Lanelling Interpra

* Baha Maths cood at Mathematics

* Low schievers Cormmarcial/arts students

* High achievers Science students

* Efixo Always razding

* Backhencher Student who sit at back rows

* by daughter Studant who answers teacher’s guestion
= pMumu A very dull student

* Olodo A dullard or never do well

* Good boy A child that doss well academzally
* Bad boy Academically poar

* Fgke Olodo Group cf dullards

* Beok head Academiczlly good

* Brain Very orilliant

* Chike Chi Gaod at Mathematics

=My friend Student who passad the teachar's

examination
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Physical Appearance

Labaili =ryps a3 @ meEchanism of assessment, It 05 used to deplct the
abelling serv nac

i 1 b heut the description of
ohsical agpearance of @ particular ctudent, it c.lngf Eluﬂldﬂ by
;'L.uidE"ts z;nd teachers raspectively. Hazreare some of the ceseripeia-:

anslation
i ?t-‘ﬁs 15 as a result of physical
A gppearance,
Pa An old man
ot yery fat

Big baby
Algntaig (an animal
Lg) Cloyen

short and black camplexian
Blg-tomimy
Very fat
Blgay

Soort

Aveny g
‘mames’ of foo
piayersin the world ¢

* gabaio

o s that bath the teacher and studants usz
minant role of lak2iing iz that botn he tes :
m:glaliers to ‘tag themsslves 85 a resplt of high performance oftha
up, Hers are some narres: i =
E raacher tagged his ctudent Beheto bacauss he
il 1 b foathalier,
lays like Eebeto - 2 Brazilian o2 er, > e
’ llﬁ}s::lrr.*a cfudenis are jabellad Okochs because they
-3 Nigerian foothaller.
lay like Okocha a Migerian w
The above 1a§ellmg shows that studernts usa Yery good Elaths Eair:i ;;Sn
1ag' éhemselves. That 15, pr;opl'e associate themselves 1_.~:'qth l-gl,ml:.ewr [‘n[;
tt:egre by increasing their potentiality In whatewver they are dmng.l utx;nd 3;;,1¢n1-_
: Entn-makes us to revisit Akinade and Sokan {1994), on adien A
e awir behauioﬁr attracts while sient discourages. n ofher words,

I t .
b'f h; thruln:glil:e gamesome use very skilful and efiicient players’ names to
students W

e themselhes. For instance, sinc

# Okocha

stigrmatis hat this means
‘Bebetg and Okocha, i asitive labelling. '
; locha'. This can be referred toasp T el
Beh imfi]?ermﬂm lsbelling can be referred to as “looking glass §

U '

i a reflection ©
o on, that name allocated, -
;uw ;erves as symbolic to the crudents, teachers, parents, as

saciety. For Instance, if a student is good at mathermatics,
weyke Obi*, Here, the informat

- L 150

o student ‘A’ is being labelled a5 8
that student ‘A" Is as skilful a5 |

f the ability of the student which -
Il as thﬂ.__. 3

he could be labelled”
1on to other people is that the boy is good at_-__“

mepolaio assass, nthe i

T i
ch such as irany, meataphar and personification.

Concliusion

This study has been ahle to establish that labeliing is & social act and it
cotld lead to alienation becsuse a student being labelled will associate wiich
those similarly labelied and the behaviour of such students may affect ths
guality of fife.

It 1s obviclia that there must be high achiever, brilliant and low achiever,
i bad boys, poor boys, dullards and so on in a ghven ciass. In order to avoid
B cubjective assessmant and to create an effective pedagogy, educators should
- avoid fraquent allocation of derogatory names. Also, educators should be abls
to help and encourzse thoze who are low achlevers, slow learners, dullards and
en'on for effective fearning Inthe school,

& Recommendstions
5 . 0

Tescher's expeciation will b

E ctudents will affect the quality of Iife end such ¢

greate good Interaction between the student end teachar,
Furtharmore, the teacher and-student sheuld ke mindful In 3llccating

B dercgatory. namss. The reason for this s that, fskalling iz in ferm &f
Eaccessment, IF It 18 2 nagative typs, the parent may not b2 sathusizatic toaliow
the child to continua his/her educaticn since the tezcher/student has lshelizd
ha child “dullard, lazy, slow learnzr, dummy” ameng othars,
However, parents as well as the seclety should avoid lzbelling and creation
:of negative stereotypes because it affects life's chances. Teachers should avod
using derogatory names to assess thelr students because such derogatory
ames will affect academic performance of the studants,
erfeferences
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